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Prologue:
S the teacher t hat

achers teach as they were
taught, not as they were taught
to teach. (aiman 1983)

JUSTUS-LIEBIG- ——T
UNIVERSITAT 400 Jahre N
. |TAT GIESSE _
G'ESSEN Prof. Dr. Michael K. Legutke UNNEB—%-—MEF’"_ Seite 2



Outline

1. Rationale for integrating school-based experience
2. Principles for designing teacher education programs
3. Scenarios for experiential learning

4. Dimensions of praxis

5. Epilogue

Prof. Dr. Michael K. Legutke



1. Focus on research:
The rel evance of o0opr a

A Focus on the person who teaches
A Focus on the activity of teaching
A Focus on the communities of practice
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T h rel evance of oOpr ax

acher learning and the activities of
teaching are understood as growing out
of participation in the social practices In
classrooms; and what teachers know
and how they use that knowledge In
classrooms is highly interpretative and
contingent on knowledge of self, setting,
students, curriculum, and community.

(Johnson 2009: 13)
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2. Priciples for designing teacher education
porgrams

1st Research approach to learning
2nd Experiential learning

3rd Experimental learning
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3. Scenarios for experiential learning.
The relevance of praxis

A Indirect classroom-based learning

A Direct classroom-based learning
environments
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3. Scenarios for experiential learning.

The relevance of praxis
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3. Scenarios for experiential learning: the relevance of praxis

Szenario 1: Introduction to ELT
Reconstruction & orientation
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3. Scenarios for experiential learning: the relevance of praxis

Szenario 1: Introduction to ELT: Reconstruction & orientation




3. Scenarios for experiential learning: the relevance of praxis

Szenario 1; Introduction to ELT
Reconstruction & orientation

A Fashion Show (istyear)



3. Scenarios for experiential learning: the relevance of praxis

Szenario 1: Introduction to ELT
Reconstruction & orientation
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3. Scenarios for experiential learning: the relevance of praxis

Szenario 1: Introduction to ELT
Reconstruction & orientation

processe®

by

Lecture Tutorials E
250 St 25 St
Ses

L

Portfolio ~
STUD.1F) |

JUSTUS-LIEBIG- —_—

UNIVERSITAT 400 Jahre . EN
l ) |TAT GIESS _
G'ESSEN Prof. Dr. Michael K. Legutke UNIVERS o Seite 13



3. Scenarj r experiential learning: the relevance of praxis

Introduction to ELT
Reconstruction & orientation

In all | have learned many different aspects
uring the lecture and the tutorial and | feel like

| have made progress on my way to becoming
a teacher. Especially in the tutorials we dealt with the
topics from the course syllabus in detail and repeated
them. The activities In the tutorial-classroom varied
between regular mini-presentations, group work,
discussions and task cycles. This [sic.] ways of
Interaction in the classroom gave me, as a future
teacher, ideas about how to create or organize a
functioning class and a room for learning.

( 6 He | Teilmehraerin im WS 2009/10)
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3. Scenarios for experiential learning: the relevance of praxis

Szenario 1: Introduction to ELT
Reconstruction & orientation

l \ﬂnk that It is important for me to

ne and stay aware of the difference
petween my own experiences and
my plans for teaching English. | have to
keep my desires for teaching in my mind
In order not to revert to the patterns of
teaching | have been exposed to In my
own school time.

( Gorinnad Teilnehmerin im WS 2009/10)
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3. Scenarios for experiential learning.
The relevance of praxis

I(ntroduction to The practicum as\
ELT: a core component
Reconstruction &
orientation
- / \ J
(Exploring tas )
based learning: Cooperative
The role of graduate courses:
teacher education student teachers
Qlassrooms as c')changje agent s
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3. Scenarios for experiential learning: the relevance of praxis

Scenario 2: The practicum as a core component

Course work, general
practicum

Introduction
1 Semester
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3. Scenarios for experiential learning.
The relevance of praxis

I(ntroduction to The practicum as\
ELT: a core component
Reconstruction &
orientation
\__ / \ J
4 )
Cooperative
The teacher courses:
education classroom- based
Qlassrooms action researchj
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3. Scenarios for experiential learning: the relevance of praxis

Scenario 3: Cooperative courses
Classroom-based action research

School School
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3. Scenarios for experiential learning: the relevance of praxis

Scenario 3: Cooperative courses
Classroom-based action research

School classroom University classroom
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3. Scenarios for experiential learning: the relevance of praxis
Scenario 3: Cooperative courses

Student teachers as O6chan
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3. Scenarios for experiential learning: the relevance of praxis

Scenario 3: Cooperative courses
Classroom-based action research

Model learning

| am a product of frontal teaching, this is the first time | have
experienced project work T both at the university and at
school. | am impressed by the processes it has triggered in all
of us the last couple of days and therefore | will definitely try
and integrate project work into my own classes. To me this
seems to be the most efficient way of organising institution-
based language learning. | have always thought language
learning is a matter of textbook and neatly structured course,
teacher-dominated course work, very much like mathematics,
with a clear correct i or wrong divide ... (ST Helko, follow-up

group discussion)
~ hre
Toiessen brof. br. Michael k. Lequike (ThOMas, StuderTiREEAbschlussdiskussion)



3. Scenarios for experiential learning: the relevance of praxis

Scenario 3: Cooperative courses
Classroom-based action research

English as working language

Before doing this project | thought you would have to 6 ¢ a mpupis Go
England to make them use the target language as naturally as they did in
the course of the project. What surprised me was that on the second day of
the project the contributions from my group of pupils were exclusively in
English. That was wonderful ... On the first day hardly anybody dared
speak at all, let alone in English ... but the next day ... everything in
English. It is very encouraging to see that it takes very little time to create a
supportive atmosphere in a small group where they soon become
autonomous L2 users ... | 0 newer experienced anything like it before ... |
found this most impressive (ST Ulla, follow-up group discussion).
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3. Scenarios for experiential learning: the relevance of praxis

Scenario 3: Cooperative courses
Classroom-based action research

Experiencing classroom complexity: the realness of it all

What | consider most important about the experience is ... that
we did it, that we all had the chance to really do it in practice,
the realness of it all. Had it been just materials development
without the chance to actually make it work, give life to it, in a
classroom, the most important stage would have been
missing. (...) We make the most wonderful plans in our
seminars, but we never learn whether they work in practice,
we never learn. Unfortunately this has been just a singular
event in my teacher education career .... (ST Ralf, follow-up
group discussion).
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3. Scenarios for experiential learning: the relevance of praxis

Scenario 3: Cooperative courses
Classroom-based action research

IT in English teaching

If you plan to integrate the Internet in future English
projects, you should be aware of the fact that the
Internet alone can only be seen as a tool and cannot
guarantee the success of the project. Other (more
traditional) factors concerning project work will have
to be given the same amount of attention and
preparation time.

(Antje, ST, in her thesis based on the project)
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3. Scenarios for experiential learning.
The relevance of praxis

I(ntroduction to The practicum as\

ELT: a core component

Reconstruction &

orientation
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Exploring task-based ] = Cooperative
learning: The role of graduate courses:
teacher education Class.room-based
Qlassrooms ) \_ action research)
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3. Scenarios for experiential learning: the relevance of praxis

Szenario 4. Exploring task-based learning
The role of teacher education classrooms

Graduate ELT Course: Exploring US-American
Education (ws 2008/09)
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3. Scenarios for experiential learning: the relevance of praxis

Szenario 4. Exploring task-based learning
The role of teacher education classrooms

A Graduate ELT Course: Exploring US-American
Education (ws 2008/09)

Project groups
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4. Dimensions of praxis

2. Mediated experience
indirect classroom research
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3. Classroom experience Exploratory learning

direct classroom research
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