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Project report  
Taking steps t owards CLIL  

Co-ordinated by Aston University 
 
Background  
 
Much has been written about the benefits of CLIL and the 2007 Dearing/King languages 
review advocated linking languages and other parts of the curriculum. While it appears this is 
relatively common in primary schools, it would seem to be rarer in secondary schools, 
especially those which are not Language Colleges. There are a number of reasons for this 
but a common one seems to be that teachers are unsure of the practical steps needed to 
introduce CLIL into their teaching. This project therefore aimed to develop a possible model 
to support such teachers in taking their first steps towards introducing CLIL. 
 
The model ensured collaboration in CLIL by bringing together an ÔexpertÕ practitioner of CLIL 
in German and French in an experienced CLIL school, with ÔnoviceÕ teachers who wished to 
introduce CLIL in German and French into their classrooms.  In order to support the 
development of learning materials and classroom language, native speaker lecturers of 
German and French from Aston University worked with the novice teachers.  The 
collaboration between secondary school teachers and university tutors was a particularly 
innovative aspect of the project. 
 
The final project team, including external collaborators, consisted of: 
Project leaders : Fiona Copland and Sue Garton, Aston University  
University lecturers:   Sonia Neugebauer  (French) and Elizabeth Wielander (German), 
Aston University 
Novice CLIL teachers:   Natalie Shedden, French teacher from Myton School, Warwickshire 
and  
Sally Wood, German teacher from Idsall School, Shropshire 
Expert CLIL teacher:   Judith Woodfield from Chenderit School, Northamptonshire 
Mentor :   Anastasia Neofitou  from Tile Wood Hill School, Warwickshire 
 
A number of learning outcomes were envisaged and these are listed below. 
 
For learners  
Through the introduction of CLIL, our long-term aims for learners were to:  

• make the learning of languages  motivating, enjoyable and  relevant  
• give learners the opportunity to use languages in a meaningful way, right from the 

start 
• encourage learners to make connections across subject areas 
• become more independent 
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For teachers  
Through introducing CLIL into their classrooms, we hoped teachers would: 

• discover innovative and exciting ways of developing pedagogic  practice,  
contributing to their CPD 

• develop teamwork and collaboration across subject areas 
• develop the new curriculum in line with the needs of their learners 

Through participation on the project, teachers would also: 
• develop skills  in practitioner research  
• have the opportunity to contribute to academic publications 

 
For schools/colleges  
The introduction of CLIL in schools can: 

• provide team working opportunities for teachers in order to promote CPD 
• develop innovative opportunities for curriculum delivery 
• increase the number of pupils taking languages 

 
For Links into Languages   
The project aimed to: 

• develop the profile of  Links into Languages  at University level 
• develop synergies between Modern Foreign Languages and English Language 

Teaching in terms of good practice 
• make the work of Links into Languages better known through publications and talks 

 
Procedures  
There were a number of steps taken in achieving the aims of the project: 

a. An initial project meeting took place at Aston University in November 2010 between 
novices, lecturers and project leaders. At the meeting it was agreed that each novice 
teacher would teach a unit of teaching comprising three lessons. Possible themes 
and topics were discussed and potentially problematic implementation or language 
issues were highlighted. 

b. Ethical approval for the research project was obtained by project leaders from the 
University and consent forms for novice teachers and a loco parentis form the head 
teacher of each novice school were prepared. 

c. The novice teachers, lecturers and one project leader spent a day at Chenderit 
School on November 25th 2010. The team had extensive discussions about CLIL 
with expert teacher, Judith Woodfield and her colleagues.  Classroom observations 
were of a geography class in German taught by a German teacher and a geography 
class in French taught by a geography teacher.  Thus both models of CLIL (lessons 
taught by a language specialist or by a subject specialist) were observed.  Both 
novice teachers decided to teach a unit of geography and initial planning with the 
university lecturers took place on the same day. 

d. The novices continued to plan the unit of teaching, based on the scheme of work and 
with information and advice from the university lecturers by email as required.  

e. The novice teachers taught the unit, inviting the university lecturer to observe one of 
the three lessons in the unit. Each teacher chose which lesson they preferred for 
observation. The lesson was video recorded. After the lesson, the novice teacher and 
lecturer met for discussion and feedback.  

f. Project leaders, project mentor, novice teachers and university lecturers met at Aston 
on February 17th to discuss how to develop CLIL in a sustainable way.  At this 
meeting it was decided to extend the project.  A visit to Tile Hill Wood School to 
observe further classes was organised at the invitation of the project mentor, 
Anastasia Neofitou.  It was also decided that the novice teachers would teach 
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another round of CLIL in order to build on previous experiences and to develop 
further skills. 
 

The innovative nature of the project can be seen in the way in which the four groups 
(experts, novices, lecturers and project leaders) worked together in different ways 
throughout the project and at each of the different phases. 

Evaluation  
 
At the meeting held at Aston in February a structured discussion of the project took place, 
which was audio-recorded. A series of questions about the project, its implementation and its 
effectiveness were discussed. From this discussion, it became clear that the project had 
been successful in achieving a number of aims (see below) and that it had developed a 
sustainability that had not originally been envisioned. Moreover, it was decided that a further 
round of CLIL lessons would take place. 
 
Achievement of  aims  
It is too early to judge the long-term effects of the project on either learners or the schools. 
However, the novice teachers both report that some of the aims have already been achieved 
or are very likely to be achieved. They aimed to: 
 

• make the learning of languages  motivating, enjoyable and  relevant. 
Novice teachers and lecturers both reported that learners were engaged in their 
classes. Sally Woods reported one of her pupils saying ÔI donÕt like geography and I 
donÕt like German, but I liked thatÕ. 

• give learners the opportunity to use languages in a meaningful way, right from the 
start.  The teachers reported that even students who generally do not do well in 
language classes became engaged and used French and German to discuss the 
topics. 

• encourage learners to make connections across subject areas.  The teachers have 
decided to carry out a further round of CLIL and so this connection should become 
more apparent to learners.  What is more, at Myton School, CLIL is to be introduced 
formally into the curriculum from September 2011. 

• become more independent. This is a long term aim and we have no evidence at this 
stage of learners becoming more independent. 

 
For teachers  
Through introducing CLIL into their classrooms, teachers will: 

• discover innovative and exciting ways of developing pedagogic  practice,  
contributing to their CPD. This is evidenced by the first cycle of CLIL teaching the 
teachers achieved, and by the fact that they are continuing with a second cycle (not 
in the original plan).  

• develop teamwork and collaboration across subject areas.  Both teachers reported 
working with colleagues in geography to develop the curriculum to be taught in the 
modern language.   

• develop the new curriculum in line with the needs of their learners.  The first round of 
CLIL (and the second) were introduced by the teachers as an addition to the MFL 
curriculum and did not develop this curriculum explicitly.  Nevertheless, at Myton 
School, CLIL is to be formally adopted for some MFL teaching from September 
where it will support the development of the new curriculum. 
 

Through participation in the project, teachers will: 
• develop skills  in practitioner research.  Teachers were involved in an action research 

project which required them to respond to an issue in teaching MFLs and to reflect, 
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through a post observation conference and mid-project discussion on what they had 
learnt.    

• have the opportunity to contribute to academic publications.  This is on-going.  The 
project leaders are planning publications from the project to which teachers will be 
asked to contribute. 
 

For schools/colleges  
The introduction of CLIL in schools can: 

• provide team working opportunities for teachers in order to promote CPD.  Teachers 
developed their own practice, liaised with colleagues, and had the opportunity to 
observe and comment on CLIL teaching in two different contexts. 

• develop innovative opportunities for curriculum delivery.  The CLIL cycles have 
allowed the geography curriculum to be delivered in an innovative way, and for MFL 
teaching to move away from a focus on the student describing his/her mundane 
experiences. 

• increase the number of pupils taking languages. This is another long term aim but it 
will be interesting to see if numbers at Myton School improve when CLIL is 
introduced more formally. 

 
For Links into Languages  
 
The aims were to: 

• develop the profile of  Links into Languages  at University level.  A research poster it 
to be presented in March at Aston UniversityÕs Research Day, which will bring Links 
to a wide  audience. 

• develop synergies between Modern Foreign Languages and English Language 
Teaching in terms of good practice.  This is the first time at Aston that lecturers in 
MFL and in ELT have worked together on a project, creating new synergies and 
encouraging dialogue about language learning pedagogy. 

• make the work of Links into Languages better known through publications and talks.  
This is on-going as the project leaders are currently working on publications. 
 

Concluding Comments  
 
The development of CLIL as a pedagogy for teaching MFLs is on-going.  The positive 
benefits of CLIL, as recognised in the literature, seem to have been reflected in the 
experiences of the learners and teachers in this project. In particular, the potential for an 
increase in learner motivation and interest in language learning and the opportunities for 
teachers to work with new and innovative ways of teaching were evident. However, certain 
drawbacks were also clear, especially concerning the very time-consuming nature of 
preparing materials for CLIL lessons.  

The project aimed to introduce a model to support teachers in taking their first steps towards 
developing CLIL. It involved expert and novice teachers and university language lecturers. 
As a model for initial steps, it was clearly very successful. There are also indications that it 
may be sustainable in the longer term too, as the novice teachers gained experience and 
confidence. However, it is a model that requires at least a small amount of initial financial 
investment and so it remains to be seen if it can be repeated.  


